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District Profile
Demographics
250 S Cumberland St
PO Box 472
Waynesburg, PA 15370
(724)627-8151
Superintendent: Brian Uplinger
Director of Special Education: Tammy Mandich

Planning Process
The District is following the District-School Process Work Flow Chart to plan meetings and to
develop and implement the District Level Plan. The Planning Team will meet monthly and
communicate between meetings via email. In accordance with 22 PA Code Chapter 49, the
Professional Education subcommittee must contain at minimum:


(6) Teacher representatives (chosen by the teachers) divided equally among elementary,
middle and high school teachers



(2) Educational specialists (chosen by educational specialists) including dental hygienists,
guidance counselors, technology instructors, school psychologists, school restoration, and
nutrition service specialist.



(2) Administrative representatives (chosen by the administrators)



(2) Parents of children attending a school in the district (appointed by the board of school
directors)



(2) Local business representatives (appointed by the board of school directors)



(2) Community representatives (appointed by the board of school directors)

The final plan and monthly updates will be communicated to the Board of Education. The final Plan
will be shared with all District staff and posted on the District Website.

Mission Statement
The District’s mission statement is: “To provide a comprehensive education for all students to
become successful critical thinkers as they enter a global society.” The key terms of comprehensive
education, successful critical thinkers, and global society are important to the District’s mission. We
want each student to be competitive, successful, critical thinkers in the “Global Society” in which we
live. Each student has different abilities, different ways they learn, and different goals in life. We
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want to be able to expand on each one of those differences and make sure they are reaching their
potential through the rigorous education we are providing each and everyone of our students. We
cannot make them successful. We can only help them become successful through the education we
are providing.

Vision Statement
Vision Statement
The Central Greene School District will be a standards-based school system in which all students
achieve to their maximum potential. The professional staff will work collaboratively to assess
student learning patterns and needs through analysis of achievement data derived from the frequent
administration of benchmark assessments. The data analysis will drive curriculum improvements,
identify critical areas of need for professional development, guide resource allocations, and drive
decisions regarding the selection and implementation of research-based instructional techniques
and strategies to meet the unique learning needs of all students. An effective academic support
system will provide additional assistance for students who struggle to be proficient in attaining the
standards. The school board, administration and staff will work together to address organizational
structure issues that inhibit the effectiveness of the teaching and learning process. Innovative ways
to address scheduling issues, time constraints, limited resources, and limited curriculum offerings
will be identified and implemented. A strong professional development program will focus on
continuous improvement in the areas of leadership, instruction, and student effort. The staff will
exemplify an effective professional learning community which works together cooperatively, with
input from parents, community, and students, to ensure that Central Greene attains, and maintains,
the status of a “High Performance School District.”

Shared Values
Central Greene School District Shared Values.


Students must be prepared educationally to contribute in an ethical, responsible, caring way
to our evolving society.



Students’ self esteem is important; they will feel valued as human beings and successful as
lifelong learners.



The educational environment should be conducive to the students’ learning experience.



All students are unique and capable of learning.



All students must have the opportunity to learn.



Students’ success must be measured in a variety of ways.
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Technology should be embraced in the learning process.



Learning is a lifelong process.



Student needs are central to decision-making.

Educational Community
The Central Greene School District is a rural school district located in the extreme southwest corner
of the State. The district borders the State of West Virginia and has many of the same demographic
problems of its neighbor: high rate of mobility, high poverty level, and high unemployment rate. The
main industry in the county is mining. Mining was mostly coal related, however; with the insurgence
of gas mining, Central Greene is located at the center of the gas drilling. CGSD has seen an influx of
gas and oil related community members; however, there has not been an increase with the
enrollment.
Central Greene is the largest of five school districts in Greene County encompassing 176 square
miles where ninety-five percent of the students are transported to and from school daily. Currently,
there are approximately 1,872 children from birth to age five living in Greene County; fifty percent of
those entering Kindergarten do not have early childhood education experience. We have an
approximate 1,900 students in our K-12 classrooms. These students range in ability levels from
gifted to lifeskills. We have some students on the Autism spectrum as well.
Although the district is K-12, we host two Pre-K counts programs within our brick and mortar
buildings. One is located at the elementary school, while the other is located at the high school. These
programs are operated by Community Action Southwest and have an enrollment of forty students.
With a less than one percent turnover rate, the district has one of the lowest turnover rates of
teachers and administration in the state. The administration, teachers and staff are accessible and
the schools are the center of the community.
The district itself is comprised of three schools: Waynesburg Central Elementary School; Margaret
Bell Miller Middle School and Waynesburg Central High School with a total enrollment of one
thousand eight hundred and fifty students. This is slightly less than in previous years. The
elementary school (WCES), high school (WCHS) and Greene County Career and Technology Center
are located on the same campus; while the middle school is located in the center of town near
Waynesburg University. The District Administrative Offices are located in the same relative place as
Margaret Bell Miller Middle School (MBM).
As accountability to school districts increase, Central Greene verified the need to establish our own
Cyber School. The eLearning Academy was created to assist students that do much better in a nontraditional setting as well as in bringing students back from other cyber-schools, while giving them
structure and rigor. The eLearning Academy is operated by district personnel. It serves in credit
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recovery, homebound, and affords the district the opportunity to offer languages to students at the
middle school, giving student enrichment opportunities. This eLearning Academy provides another
option for these students to gain their Central Greene School District diploma. With the district
leadership, community, partners and parents and planning team not only have the vision, but
possess the need and the capacity to make the necessary changes to support sustainable growth in
student achievement.
At every level in the district, the implementation of RTII has been improving steadily. Students are
placed in the least restrictive environment by our numerous inclusion offerings where the peer
interaction of students helps to promote student achievement. The Student Assistance Program
identifies students at risk, and then communicates concerns with the students’ parents in hopes of
correcting issues and offering support and possible solutions. Mental Health services are offered inhouse to provide assistance to students in need. These services have changed due to the significant
need for providing a new, innovative system to our students and families. New providers have
entered the school system with renewed enthusiasm which will engage our students and families in
need. Social Workers meet with students in the school building weekly. Partnerships at the high
school level include, but are not limited to, CONSOL Energy and Baily Mining, which provide
students with authentic opportunities for learning about the coal and gas industry. We have also
developed a course offereing with the GCCTC to provide all of Greene County High School students
attending the CTC an opportunity to obtain their PEC certification.
One of our most significant challenges is the generational poverty in the area. The poverty affects
student attitudes toward school by not valuing education or change. The district does not have
funding for technology, but through grant funding and partnerships, all K-12 classrooms have been
equipped with 21st Century tools. Teachers utilize these tools to tear down the barriers, which
surround poverty stricken students, and give them authentic experiences. The high unemployment
rate of 8.1% forces those looking for jobs to move. The high mobility rate negatively impacts stability
and the social development of students. Improving perceptions regarding education, and providing
research-based interventions for all students, and high quality early childhood programs can lessen
the impact of poverty on the students and the community.
With the stringent requirements through the Pennsylvania Accountability System, Central Greene
School District’s Comprehensive Plan will be to continue to make systemic changes to raise student
achievement at all levels.

Planning Committee
Name
Scott Headlee
John Lipscomb
Tammy Mandich
David Mason
Justin Stephenson

Role
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education

6
Robert Stephenson
Brian Uplinger
Annette Vietmeier
Edith Woods
Andrew Corfont
Michael Baily
David Jones
Valerie Brooks
Yvonne Weaver
Matthew Blair
Amy Phillips
Michael Zeglen
Melissa Wilson
Margaret McCombs
Rebecca Wilson
Alisha Lehew
Heather Kozich
Kaitlin Schloemer
Elizabeth Hellems
Jennifer Jones

Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Board Member : Professional Education
Business Representative : Professional Education
Business Representative : Professional Education
Community Representative : Professional
Education
Community Representative : Professional
Education
Ed Specialist - Instructional Technology :
Professional Education
Ed Specialist - Nutrition Service Specialist :
Professional Education
Ed Specialist - School Psychologist : Professional
Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Special Education :
Professional Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Special Education :
Professional Education
Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Special Education :
Professional Education
Parent : Professional Education
Parent : Professional Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Accomplished
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing

Developing

Developing

Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished

Accomplished

Accomplished

Accomplished
Developing
Accomplished

Accomplished
Developing
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The district was following the state and IU timeline to convert to the National Core
Standards. However; now that the PA Core Standards have been released, we are in the
process of aligning the curriculum to the PA Core following the timeline set by the
Intermediate Unit.
Civics and Government, History, Environment/Economics, Geography are all integrated at
the K-2 Level.
Elementary Education-Intermediate Level
Standards

Mapping

Alignment
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Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Accomplished
Developing
Accomplished
Developing

Accomplished
Developing
Accomplished
Developing

Developing

Developing

Accomplished
Accomplished
Developing
Developing
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished

Accomplished
Accomplished
Developing
Developing
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Central Greene does not possess a foreign language program at the elementary level.
Language and culture are studied in a variety of disciplines, but not formally instructed until
the high school level. Students may take foreign language via our online platform beginning
at the middle school level as an additional course.
The district was following the state and IU timeline to convert to the National Core
Standards. However; now that the PA Core Standards have been released, we are in the
process to align the curriculum to the PA Core following the timeline set by the
Intermediate Unit.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography

Accomplished
Accomplished
Accomplished
Developing

Accomplished
Accomplished
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Accomplished
Accomplished

Developing
Developing
Developing
Accomplished
Accomplished
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Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Developing
Developing
Developing
Accomplished
Accomplished
Developing
Accomplished
Non Existent

Accomplished
Accomplished
Developing
Developing
Developing
Accomplished
Accomplished
Developing
Accomplished
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
World Languages and culture are studied in a variety of disciplines, but not formally
instructed until the high school level; however; students may take it online at the middle
school level through our online platform.
The district was following the state and IU timeline to convert to the National Core
Standards. However; now that the PA Core Standards have been released, we are in the
process to align the curriculum to the PA Core following the timeline set by the
Intermediate Unit.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished
Accomplished

Developing

Developing

Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished

Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The district was following the state and IU timeline to convert to the National Core
Standards. However; now that the PA Core Standards have been released, we are in the
process to align the curriculum to the PA Core following the timeline set by the
Intermediate Unit.

Adaptations
Elementary Education-Primary Level
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
Elementary Education-Intermediate Level
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
Middle Level
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
High School Level
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
 Science and Technology and Engineering Education
Explanation for any standards checked:
Central Greene School District is a Keystones to Opportunity District, and is developing a
literacy plan for all content areas Pre-K to Grade 12. Our Keystones to Opportunity
initiative is district-wide. In addition, the Central Greene School District has incorporated a
Natural Resource Curriculum into the Science and Tech area, because Greene County is
central to the gas drilling. The goal is to prepare our students better for a college or career
in the industry. Partnerships have been formed with the major gas companies to bring real
life experiences and learning opportunities.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Accomplished
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Processes used to ensure Accomplishment:
Central Greene is transitioning to Evidence of Coherent Instruction template which
eventually will identify areas of weakness and strength of curriculum, standards and
implementation. This online repository identifies gaps in lesson planning and curriculum
maps, which is utilized to assist in providing rigor and relevance in the curriculum.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Central Greene is in the process of realigning the curriculum to the PA Core Standards and
Keystone Exam Standards. This alignment will be complete by 2018. There was a delay in
implementation due to budgetary issues at the State and District level a few years ago. This
put the curricular cycle on hold. Central Greene is utilizing the schedule set forth by the
Intermediate Unit. Once the curriculum is mapped to the new standards, it will be entered
into EdInsight's Curriculum Builder.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
Central Greene is transitioning to Evidence of Coherent Instruction template which
eventually will identify areas of weakness and strength of curriculum, standards and
implementation. This online repository identifies gaps in lesson planning and curriculum
maps, which is utilized to assist in providing rigor and relevance in the curriculum.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Central Greene is in the process of realigning the curriculum to the PA Core Standards and
Keystone Exam Standards. This alignment will be complete by 2018. There was a delay in
implementation due to budgetary issues at the State and District level a few years ago. This
put the curricular cycle on hold.
Middle Level
Curriculum Characteristics

Status
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Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Central Greene is transitioning to Evidence of Coherent Instruction template which
eventually will identify areas of weakness and strength of curriculum, standards and
implementation. This online repository identifies gaps in lesson planning and curriculum
maps, which is utilized to assist in providing rigor and relevance in the curriculum.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Central Greene is in the process of realigning the curriculum to the PA Core Standards and
Keystone Exam Standards. This alignment will be complete by 2018. There was a delay in
implementation due to budgetary issues at the State and District level a few years ago. This
put the curricular cycle on hold.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Central Greene is transitioning to Evidence of Coherent Instruction template which
eventually will identify areas of weakness and strength of curriculum, standards and
implementation. This online repository identifies gaps in lesson planning and curriculum
maps, which is utilized to assist in providing rigor and relevance in the curriculum.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
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Central Greene is in the process of realigning the curriculum to the PA Core Standards and
Keystone Exam Standards. This alignment will be complete by 2018. There was a delay in
implementation due to budgetary issues at the State and District level a few years ago. This
put the curricular cycle on hold.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
Administrative and data teams have been established to analyze student achievement.
Professional development has been provided on multiple levels to ensure that students
receive the proper modification to meet individual needs. The district employs an inclusion
model that provides additional instructional supports. There is a multi-sensory room that
provides students with an individualized environment adapted to the physical disability.
These students are provided with an education that allows for an inclusive environment
when appropriate. Special Education teachers and regular education teachers communicate
on the needs of each student.

Instruction
Instructional Strategies






Formal classroom observations focused on instruction
Walkthroughs targeted on instruction
Annual Instructional evaluations
Peer evaluation/coaching
Instructional Coaching
Regular Lesson Plan Review
 Administrators
 Building Supervisors

Provide brief explanation of LEA's process for incorporating selected strategies.
Central Greene utilizes a differentiated model of supervision. This model incorporates both
formal and informal observation tools. Central Greene utilizes walkthroughs, focus, clinical,
and group projects under the differentiated model of superivision. Building Principals, as
well as, Central Office staff conduct formal observations which focus on instruction.
Instructional coaches utilize walkthroughs to assist teachers and provide professional
development throughout the year. Lesson plans are reviewed on a weekly basis and during
observations to ensure that grade levels are consistent, proper instructional techniques and
tools are utilized and rigor is evident in the scope and sequence.
Teacher evaluation should be formative as well as summative in nature, continuously
providing the support and assistance to a professional employee in order to improve
instruction. With this focus, a collaborative relationship between the evaluator and teacher
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is based upon mutual respect, trust and competence is critical to permit these professional
colleagues to take full advantage of the evaluation process.
PERSON RESPONSIBLE:
The following administrators have the responsibility to conduct observations, collect
performance data, and contribute to the evaluation of professional employees:
Superintendent, Director of Curriculum and Instruction, Director of Special Education,
Principals, Assistant Principals, and any other district administrator with responsibilities in
the teacher’s field.
TEACHER’S RESPONSIBILITY:
The tenured teacher is responsible to select one of the following models of supervision by
September 15 of each school year. The administrator will designate the model if this
deadline is not met.
MODELS OF SUPERVISION:


Focused Assistance



Clinical Supervision



Walkthrough Observations



Team Empowered Assessments
Regardless of the Model of Supervision selected, administrators may document any
classroom observation using the General Observation Form and provide the professional
employee written documentation of that observation within five school days and a
conference within ten days of the observation. Additionally, Walkthroughs may be
conducted at the discretion of the administrator and feedback may be provided in writing to
groups or individuals.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
The District provides opportunities for teachers to observe the best practices of their peers
within the district and in other districts, in a non-evaluative format.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Full
Implementation
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Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Implemented in
50% or more of
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Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
As described in the equity plan, the Central Greene utilizes multiple strategies to ensure Highly
Qualified Teachers are placed in the classrooms for all students.
1.
o

2.

Advertising (national, local, web site, social media, PA Educator)
Advertise in the Observer Reporter, Herald Standard and as necessary for
vacant teaching or paraprofessional positions. Utilization of our Social Media sites
(Facebook, Twitter) and posting our positions on PA Educator have also generated
applications to the District for these vacancies.
Active Recruiting

3.

Currently we have partnerships with the University of Pittsburgh and California
University of Pennsylvania, West Virginia University and Waynesburg University

4.

Offer training and workshops to strengthen content knowledge and instructional
strategies.

5.

Use the Intermediate Unit #1 for paraprofessionals as needed to reach highly
qualified status.

6.

Special education teachers have the opportunity to take online course work and aid
in studying for the Praxis examination to become highly qualified in a core content area

7.

Professional Development
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Additional Strategies:
1.
o
2.

3.

Advertising
Advertise on PennLink as necessary
Continue working with local colleges and universities to have opportunities for our
Principals and teachers to visit student teachers and discuss the benefits of working in the
Central Greene School District.
Maintain an ongoing database of prospective teachers and educational specialists.

4.

Evaluate and interview student teachers. Encourage student teachers when finished
with assignment to gain necessary certification to be a substitute within the Central Greene
School District.

5.

Initiate the hiring process as soon as we are aware of a vacancy or opening. With
the ability to access student teachers and have a database of potential candidates we are in
a position to interview early and offer jobs in a very timely manner.

6.

Continue working to align our system of recruitment, hiring, induction, supervision
and professional development.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 19/20

SY 20/21

SY 21/22

28.00
4.00
3.00
3.50
3.50
2.00
0.50

28.00
4.00
3.00
3.50
3.50
2.00
0.50

28.00
4.00
3.00
3.50
3.50
2.00
0.50

0.50

0.50

0.50

11.00

11.00

11.00

60.00

60.00

60.00
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Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.

Local Assessments
Standards

WA

TD

NAT

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X
X
X

X

DA

PSW

X

X

X

X

Other

X

X
X
X
X

X

X
X
X

X

X

Methods and Measures
Summative Assessments
Summative Assessments
Keystones (Algebra, Biology, English Literature),Mid
Term and Final Exams
Keystone Exams (Algebra and Geometry)
PSSA
PASA

EEP

EEI

ML

HS
X

X
X

X
X
X

X
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Written Works by Students

X

X

X

X

EEP

EEI

ML

HS

X

X

X

EEI

ML

HS

X
X
X
X
X

X
X
X

X
X
X
X
X

X

X

EEP

EEI

ML

HS

X

X

X

X

EEP

EEI

ML

HS

Benchmark Assessments
Benchmark Assessments
Study Island Benchmarks (Three Times Per Year)
DiBels (Three Times Per Year)

X

Formative Assessments
Formative Assessments
Informal Assessments
Formal - Chapter and Unit Tests
Progress Monitoring
Textbook Assessments
Study Island Assessment
Everyday Math software Assessments
Accelerate Reader

EEP

X
X
X

Diagnostic Assessments
Diagnostic Assessments
GRADE

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

X
X
X

X
X
X

X
X
X

X
X
X
X

X
X

X
X

X

X
X

Provide brief explanation of your process for reviewing assessments.
The district's process for reviewing assessments begins at the administrative level and
quickly filters to all those accountable for the results via the EdInsight/OnHand Schools
data collection and dissemination service. Our school data teams and subject specific
department leaders share and analyze the data also in order to further drill down to the
root causes of success or failure. Teachers then utilize the data analysis and ongoing
classroom data from benchmark testing to guide instruction.
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Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Not Applicable

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
Through the use of technology, administration, teachers and data teams, have the ability to
access data immediately. Study Island and DiBels assessment provide real-time access
to all staff members, once the assessment is complete. With the use of the EdInsight
Software, PSSA, PASA, Accelerated Reader, GRADE, Study Island, and soon to be Keystone
Assessment results are uploaded into the OnHand Data System for analysis. This system
affords teachers and administrators the opportunity for the data to be housed and analyzed
in one system making it more likely to be used and data tools to be utilized properly.
Teachers have access to their data and progress monitoring results daily, but data teams,
school improvement teams and administrative teams facilitate the analysis through regular
meetings with the staff or individuals. The Literacy Coach and Reading Recovery Teachers
facilitate the data analysis for all grade levels at the elementary, in addition to the
principals.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.

All students at Waynesburg Central Elementary School benefit from the school-wide
Response to Instruction and Intervention (RTII) model, which is a plan to advance the
learning of all students. RTII is a process of implementing high-quality scientifically
validated instructional practices within the general education program based on specific
learner needs, monitoring student progress, and adjusting instruction based on the
student's response. This model is a continuum of time, intensity and frequency which is
affected by the percentage of students requiring various levels of core, supplemental, or
intensive supports.
At WCES, all teachers and staff work together and are responsible for providing appropriate
instruction, analyzing data through the RTII process. Collaboration among staff is essential.
All students participate in our core program and benefit from universal interventions daily.
It is a preventative and proactive approach. Students needing supplemental interventions
are able to receive additional support through small group targeted interventions at least

21
three times throughout the week. Intensive level students meet daily for thirty minutes on
top of the other interventions in order to close the achievement gap.
Margaret Bell Miller Middle School utilizes a teaming approach which affords the teachers
the opportunity to collaborate and analyze data once a day. Assessments
are analyzed by teachers and/or teams, then the results are imported into the EdInsight
Data System which acts as a data warehouse. Next, the teams place students in enrichment
and remediation classes based on their student achievement and needs. This approach
prevents students from falling through the cracks.
At Waynesburg Central High School data is analyzed to provide students the appropriate
interventions for their area of weakness. Students are placed in Fast ForWord, which is a
scientifically researched based program, to help with literacy skills. Ninth grade
teachers work together to help all freshman students with the transition to high school. In
addition, during ninth grade team meetings, at-risk students are identified through the use
of data. Data was also used in developing our master schedule which placed master
teachers in contact with these at-risk students. Teachers throughout the building identify
at-risk students and report them to our Student Assistance Program team, who then tries to
provide appropriate assistance. Our School Improvement Team meets on a daily basis and
uses many data sources to provide appropriate transitions, interventions, and programs
that will allow our students to be successful.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.
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Provide brief explanation of the process for incorporating selected strategies.
After carefully analyzing district assessments it becomes quite clear which standards we are
meeting and where we are faltering. The data analysis is shared at our Curriculum Council
and deficient areas are addressed in depth. Curriculum and instructional focus shifts to
meeting those deficient areas. Effective research-based strategies are implemented.
Professional development is scheduled to support those needs.
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
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Provide brief explanation of the process for incorporating selected strategies.
The Central Greene School District understands the important role of the community and
parents in their child’s education and utilizes a variety of strategies to ensure that the public
is informed of assessment results. CGSD publishes the information on the overall score for
the District to the District website and Social Media for parents and community members.
Once the results are finalized, they are presented at the Central Greene School Board
meeting by the Director of Curriculum, Instruction, Technology and Federal Programs. A
press release is also provided to the local papers. Parents also receive individual results for
each of their children. The district utilizes an automated phone call system to announce
results or direct parents to summative data for the school district. This system is also
utilized to provide encouragement to parents on how they can assist their student(s)
preparing for the assessments while at home, thus creating a school and home partnership.
Federal Programs meetings are held several times a year with parents and community
members; the Federal Programs Coordinator reviews the results at this time. The school
calendar, website and handbooks outline the assessment dates, and as always, parents are
afforded individual meetings by request.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Course planning guides are in the process of being revised, due to assessment and
alignment changes and will be available to the public upon their completion.
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Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.

The Central Greene School District leadership will support struggling schools through reallocating resources. This will better supply our struggling schools with resources specific
to the needsd of student achievement, safety, security, etc. The district will analyze the
needs which may include: building-specific professional develoopment for teachers in
struggling schools; add resources when needed (teachers, aides, coaches, equipment,
teaching materials, learning materials, etc.); increase supervisory support in the building;
monitor curriculum delivery and quality of instruction; transfer more effective teachers in
to replace less effective teachers; and/or re-district schools' attendance catchment areas.
The effectiveness of our safety and security measures will also prove beneficial to the
achievement of our students. In order for a child to learn, it is necessary for the child to feel
safe. We have been planning with the Waynesburg Borough to implement a School
Resource Officer Program in each of our buildings. We are starting with one Officer with the
possibility of expanding it in the future. Solicitor for the Borough and District Solicitor have
been working on a resolution for the Township jurisdiction to be overseen by the Borough
only for School District related issues. In 2013 - 2014, the District installed secure
entrances in each of the school buildings. This directs the public to each of the building
offices and inhibits access to our students. Secretaries “buzz” parents and visitors into the
buildings while instructing them to come directly to the office to sign in for their visit. New
AEDs were purchased through the gracious giving the Greene County Memorial Hospital
Foundation. Their grant allowed the District to replace aging AEDs District-Wide and
replace them with state-of-the-art AEDs for the health and welfare of all that access our
campuses.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
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Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

X

X

X

X

X

X

X

X

X
X

X
X

X
X

X
X

X

X

X
X

X
X

X
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Explanation of strategies not selected and how the LEA plans to address their
incorporation:
Not applicable.

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
Students who are being considered for the Gifted Program will be entered into a PreScreening Process. This process includes information from achievement tests or a portfolio
assessment (K-2nd grade), classroom performances, teacher/parent questionnaire, and a
gifted evaluation scale. The information gathered will be translated into a point system. If
the student meets the required points to be considered for Gifted Education through Gifted
Pre-Screener Rubric then a Gifted Evaluation will be completed with parental permission.
During the referral process all previous information will be considered along with the
Intelligence and Achievement tests conducted by the school psychologist. This information
will be compiled into a Gifted Written Report and a meeting will be held to discuss the
student's results. The Pennsylvania Department of Education and Central Greene School
District policy will accept students into the Gifted Education Program with 130 IQ or qualify
with the use of multiple criteria. The screening methods utilized by the Central Greene
School District allows for students with a lower IQ lower than 130 but who possess highly
gifted abilities to qualify for our program.
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
Students are brought forward through parent or teacher recommendation based on
multiple criteria, which include, IQ, Achievement, Rates of Acquisition and Retention,
Demonstrated Achievement, Early Skill Development, and Intervening Factors Masking
Giftedness.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
We utilize the following items in determining the eligibility and need of the student: Medical
History, Readiness/Developmental Tests, Achievement Tests, Ability Tests, Anecdotal
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Information – parent, educator, other, Subject Area Assessment (e.g., student portfolio),
Curriculum-Based Examination, College Aptitude Test, PSAT/SAT; CLEP, Extracurricular
Academic Performance/Achievements, Rating Scales, Cumulative Records, Enrollment
Records, Parent Inventories, Health Records, Report Cards, Subject Assessments of
Cognitive Functioning. The Gifted Multidisciplinary Team will make the final decision on
the student's placement in the Gifted program. The Team certainly involves the parent.
Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
Our programming consists of the following: a. Pull out program b. Enrichment c.
Acceleration with enrichment d. Acceleration

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal
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Explanation of developmental services:
The District is implementing a new mental health service for all students. A new provider
will be on site to provide a litany of services for students that have been identified as at-risk,
IEP, and those that have not been identified but have been experiencing issues within their
lives. We are at a time of needing to reach every child. Our plan is to do just that type of
servicing. A team took the better part of the 2014 - 2015 school year to formulate the idea
of what the new program should look like for our students. The team consisted of the
Superintendent, Director of Special Education, Director of Greene County Human Resources,
and Director of Value Systems. This narrative is empty. The new program will roll out with
the 2015 - 2016 school year and be a work in progress for the next several years. The new
program will assist in small groups, individual, counseling, etc. There is a wide range of
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opportunity with the onset of the system in place. We will have a psychologist in the
schools as well. There will be no charge for the services to the District. Insurances will
provide the funding for students to take advantage of the services offered. The Mental
Health provider has been chosen as well as the Drugs and Alcohol provider. These two
agencies will work simultaneously in providing “what is best” for our students. We will
hold monthly meetings with the agencies and specific employees to make sure things are
working. If needed, items will be adjusted.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
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Explanation of diagnostic, intervention and referral services:
This narrative is empty.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies

EEP
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Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
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 More than once a month
Elementary Education - Intermediate Level
 More than once a month
Middle Level
 Quarterly
High School Level
 Quarterly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
At Waynesburg Central Elementary School, the classroom teachers document student
needs. The classroom teachers document the classroom interventions and strategies that
they have utilized. If a student requires interventions outside the regular classroom, the
necessary data is shared with the individuals providing interventions. Classroom
teachers and individuals providing interventions have informal conversations concerning
their students; along with more formal forms of communication.
At Margaret Bell Miller Middle School struggling students are identified by grade level
teams or individual teachers. These students are then referred to guidance and/or the
Student Assistance Team. Information sheets are sent to individual teachers so they can
document what behaviors and/or strategies /interventions that they have used in their
classroom and provide any other pertinent information about the student. Once an
intervention is implemented, lines of communication are kept open with the teachers to get
feedback from them.
At the secondary level, teachers and committees meet to discuss student progress.
Struggling students are also identified at this point in time and referred to Guidance and the
Student Assistance Team. Teachers also recommend intervention programs for these
students to be placed into which will benefit them academically, socially, or emotionally.
The School Improvement Teams continuous monitoring of student data also assists in the
development of new intervention programs and placement of students into intervention
programs at WCHS.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
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1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Four days per week, the district transports approximately 18 WCES students to a privately
operated after school program. Waynesburg Central Elementary School coordinates with
the Bowlby Library to promote after school opportunities sponsored by the library.
Waynesburg Central High School affords the opportunity to the local Head Start agency to
house pre-school students in their building. Waynesburg Central High School students also
assist in this classroom during the day working with the pre-k students on an one-to-one
basis.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
Central Greene has been awarded the Keystones to Opportunity grant from Birth through
Grade 12 and is working closely with all the agencies and early childhood programs to offer
a smooth transition for all students. The district’s Early Childhood Education partnership
agency is Community Action Southwest, which operates the Birth - 5 and Pre-K programs;
Early Head Start; Head Start and Pre-K Counts. The Pre-K Counts classes are located within
the district’s brick and mortar buildings; one at the elementary and the other is located at
the high school. HeadStart operates in the Morrisville Center. Collaboration has increased
with the award of the Keystones to Opportunity Grant and will continue to grow as a
transition committee is being established to assist students transition based on individual
needs. The Pre-K Counts program has grown by Central Greene School District being able to
provide the funding of a teacher to the program through the KtO grant. By doing this, it has
opened up the opportunities for all families to participate in the Pre-K initiative through
tuition based programming.

Materials and Resources
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Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Waynesburg Central Elementary School is a Title 1 School and is provided with additional
funds for materials through Federal Funding. Materials utilized at Waynesburg Central
Elementary School must be aligned to the standards set forth by the PA Department of
Education, research based and proven to be effective. Each new material goes through the
adoption process established by the district, where it is presented to the school level
Curriculum Council, piloted and ultimately presented to the school board for approval.
Curriculum materials have been adopted in order to maintain consistency from grades K-5.
We are presently using the Literacy by Design Guided Reading program and the Everyday
Mathematics program K-5. Each program supports components of differentiated
instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not Applicable
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Waynesburg Central Elementary School is a Title 1 School and is provided with additional
funds for materials through Federal Funding. Materials utilized at Waynesburg Central
Elementary School must be aligned to the standards set forth by the PA Department of
Education, research based and proven to be effective. Each new material goes through the
adoption process established by the district, where it is presented to the school level
Curriculum Council, piloted and ultimately presented to the school board for approval.
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Curriculum materials have been adopted in order to maintain consistency from grades K-5.
We are presently using the Literacy by Design Guided Reading program and the Everyday
Mathematics program K-5. Each program supports components of differentiated
instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
Due to budget contraints, adoption of core materials was placed on hold. The district relies
on grant funding to provide supplemental resources and materials for teachers and
students. Professional development funding is also supplied by grant funding. When new
materials are adopted, the process established by the district is followed. It is
first presented to the school level Curriculum Council, piloted and ultimately presented to
the school board for approval.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not Applicable
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs
Provide explanation for processes used to ensure Accomplishment.

Status
Developing
Developing
Developing
Developing
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Materials utilized at Waynesburg Central High School must be aligned to the standards set
forth by the PA Department of Education, research based and proven to be effective. Each
new material goes through the adoption process established by the district, where it is
presented to the school level Curriculum Council, piloted and ultimately presented to the
school board for approval.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not Applicable

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

Further explanation for columns selected "

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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We are presently in the developmental stages of Evidence of Coherent Instruction. We
have provided staff with training on multiple levels to assist their transition with this tool,
however, we are not currently using it as a main resource.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
We are presently in the developmental stages of Evidence of Coherent Instruction. We
have provided staff with training on multiple levels to assist their transition with this tool,
however, we are not currently using it as a main resource.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
We are presently in the developmental stages of Evidence of Coherent Instruction. We
have provided staff with training on multiple levels to assist their transition with this tool,
however, we are not currently using it as a main resource.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms

School Climate

World Language

Further explanation for columns selected "
We are presently in the developmental stages of Evidence of Coherent Instruction. We
have provided staff with training on multiple levels to assist their transition with this tool,
however, we are not currently using it as a main resource.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X
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Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
The district's professional education characteristics are exhibited through the
administrative team's willingness to become instructional leaders. Administrators are able
to attend National Institute for School Leadership (NISL) and Leadership Essentials
for Administrator Development (LEAD) cohort classes. Administrators utilize these training
opportunities to plan strategically, instruct building level faculty on best teaching practices,
and provide necessary materials and interventions. Administrators have been trained
extensively in the use of various data collection tools, such as, PVAAS, EMetric, Dibels,
benchmarks, diagnostics, etc.
Teachers have been empowered throughout the district to work effectively with parents
and community members in many ways. Teachers are also very active in the
Parent/Teacher Organization as well. The teaching staff have been receiving professional
development in a multitude of ways to support their area of certification. They have gained
valuable Act 48 hours through in-service training, Keytsones to Opportunity trainings, and
Extended School year opportunities. These opportunities have increased
educator's teaching skills based on effective research and proven methods, such as data
analysis and differentiated instruction. Teachers use these strategies and data analysis
skills to pinpoint areas of strength and weakness for all students in their classes and
provide necessary interventions through the RTII process.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA plans to conduct the required training on approximately:
3/3/2016 Teachers and Administrators will begin the process of being trained on this
aspect.
3/4/2016 The District will then seek additional dates to include Support Staff and Bus
Drivers for the training.
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
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Questions
The LEA plans to conduct the training on approximately:
9/1/2016 The District will provide this training into the future.
9/2/2016 A designated website has been developed for the community which provides
information on suicide awareness.
9/5/2016
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
9/1/2016 The District will provide this training into the future.
9/2/2016
9/5/2016

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
The Central Greene School District understands the role of professional development as it
relates to student achievement. Professional development is critical to student learning and
the delivery of instruction, and through the use of the strategies above, the district
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implements and evaluates professional development. Professional development
partnerships have been created with Waynesburg University, Intermediate Unit 1, PA
Association of Federal Programs Coordinators, PA Elementary and Secondary School
Principals, ASCD, and others. The Professional development provided in the Central Greene
School District is research-based and supports are provided at all levels.
In addition, providing professional development for Central Office Administrators and
Building Administrators is vital, as they are the instructional leaders of the district and must
have a vision for teachers’ needs and student achievement. Due to budget constraints, much
of he professional development provided in the district is through grant funding (ex:
Keystones to Opportunity Initiative, Enhancing Education Through Technology, CFF, Rural
School Funding and others). Professional development is ongoing and is supported.
Professional development is not only provided by outside agencies, but by CGSD
Administration and Teachers. Some of the best professional development is provided
inhouse through teacher to teacher trainings. Extended Work Year provides the Central
Greene School District with a unique opportunity to offer additional professional
development trainings in the summer for teachers. Over 90% of the staff participated in
this program. The school board, administration and staff all recognize professional
development being vital to the school district's success.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.
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Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Provide brief explanation of your process for ensuring these selected characteristics.
A collaboration program between Central Office Administration, Building Administrators,
Intermediate Unit 1 and Central Greene Education Association along with teacher mentors,
ensures a larger networking support for new teachers.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Needs of Inductees


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
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The teachers must complete a new teacher induction handbook. Each month the handbook
identifies activities that must be conducted and completed. These activities include
workshops/trainings by the Intermediate Unit, meetings with administrators, mentors,
reflection activities and submission of documents.


Topics for meetings and interactions with the Induction Team members with their
mentor or principal.



Attend teacher induction workshops, seminars and activities



Maintain documentation and reflections of completed induction activities



Complete the final program evaluation handbook

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
Not Applicable

Mentor Characteristics






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
The process for the selection of a mentor teacher is through an application process. Mentor
teachers must have at least three years experience as a successful teacher, when possible,
their subject areas are coordinated or correlated with the inductee, and the location of their
classrooms should be in proximity to inductee. In addition, mentors must complete the
mentoring course offered by Intermediate Unit 1.
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Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
Not Applicable

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X
X

X
X
X
X
X
X

X
X

X

X
X

X
X
X

X
X
X

X

X

X

X
X

X

X
X
X
X
X

X
X

If necessary, provide further explanation.
Not applicable

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
The new teacher inductees’ participation will begin with orientation activities prior to
his/her student’s arrival. The district will maintain a record of teacher participation in
induction activities (Appendix 5 of New Teacher Induction Plan). Intermediate Unit 1 will
verify participation in the workshops/trainings held at the IU. At the conclusion of the
Induction Program, the inductee will be awarded a certificate of completion by the district.
The district will maintain a record of teacher participation in induction activities and
evaluation of activities is conducted by the Superintendent.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.
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School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Special Education
Special Education Students
Total students identified: 406

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The district currently utilizes the severe discrepancy (ability-achievement) model when
determining if a student is a student with a specific learning disability. The district utilizes this
process to analyze student strengths and weaknesses , while determining if the student has
a severe discrepancy between intellectual ability and achievement relative to age or grade.
Evaluation teams administer tests of intelligence to determine a student's IQ as well as norm
referenced tests of academic achievement so that the discrepancy between the scores from
the two measures can be appraised. The evaluation team utilizes the statistical and technical
information provided by the test developers to calculate significant statistical difference (.05
probability level) between intellectual ability and actual achievement.
The district further recognizes that the existence of an ability-achievement discrepancy is not
sufficient to determine eligibility. The evaluation team also documents the extent to which the
student's achievement is discrepant from age or grade. In Central Greene School District, in
order for a student to be identified as a student with specific learning disabilities, that student
must not only display a significant discrepancy in pattern of scores but must also be
achieving below age or grade level.
The district also assesses and documents exclusionary criteria as set forth in federal and
state regulations including: vision/hearing/motor problems, intellectual disabilities, emotional
disturbance, cultural/environmental issues, limited English proficiency, and lack of
appropriate instruction by qualified personnel.Even though we are currently using the
discrepancy model we are incorporating the Response to Intervention model. Over the last
few years we have utilized several interventions and assessments to help struggling
students. This information is used in the Evaluation Report if they are in need of a special
education evaluation.

Enrollment
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Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is: http://penndata.hbg.psu.edu/BSEReports
The Central Greene School District does not have a history of disproportionalities.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
The Central Greene School District does not have a residential facility in our district.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).

The intake officer alerts the School District of any student of school age that enters the
facility. A record review is conducted and records are requested from the last attended
school district to find if the child is or was receiving special education services. The school
psychologist and the Director of Special Education, when appropriate, evaluates the student
and plans an appropriate placement. The MDE/IEP time lines and all state and federal
guidelines are followed in the evaluation, identification, planning and implementing special
education services.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
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least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.

Central Greene School District procedures have been established for all IEP meetings. The first option for
every student is regular education, moving through the continuum of services until the team members agree
upon the most appropriate setting/program/placement. The student's needs are always the determining
factor. The district is moving to provide more inclusive opportunities for students. Inclusion teams have been
developed in the elementary, middle and high school.

I. IEP Team meetings begin by focusing on the student's current situation and classroom performance.
Every measure is taken to ensure that general education teachers are physically present at the IEP Team
meetings to discuss the student and their progress. When physical participation is not possible, the LEA
contacts the parent to discuss the possibility of GE teachers providing written input to be presented at the
meeting.
A. Team reviews assessment data including results from standardized tests, curriculum based assessments,
daily classroom performance (grades, attendance, and discipline), GE teacher input, parent input, and
student input (if appropriate).
B. Team reviews instructional strategies that have been implemented in the general education classroom to
address the student's specific problem areas.
C. Team discusses the effectiveness of these strategies/modifications/accommodations in relation to the
individual student's progress compared to his classmates and curricular benchmarks.
D. Team discusses how the student's difficulties impact his achievement and progress in the general
education curriculum.
E. The IEP Team develops specific goals for the student that will allow progress and skills to be quantified
and monitored.
F. The IEP Team reflects on the effectiveness of the strategies currently being employed in the classroom
and brainstorm any additional strategies/accommodations that would be necessary and are directly related
to the student's targeted difficulty and goal.
G. In this brainstorming session, the IEP Team considers the need for related services and supports for
student or teacher to facilitate student success toward his goal.

II. Placement options are not considered until the body of the IEP has been developed.
A. The goal to provide services within the general education classroom to allow for maximum participation
with non-disabled students is stressed at every IEP meeting.
B. Team members discuss how the student's plan can be implemented in different settings- GE classroom,
SE classroom, etc.
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C. Team considers input from all members including the GE teacher, parent, student (if appropriate) to
determine if these strategies are appropriate and able to be implemented in the GE classroom or if
additional supports are necessary.
1. If members agree that the program can be implemented in the GE classroom, that placement option is
chosen.
2. If members agree that the student demonstrates need for additional supports, the IEP Team discusses
providing supplementary services (such as a resource room or itinerant instruction) in conjunction with
regular class placement.

III. After the IEP is completely developed, a NOREP is issued if the placement has changed. The array of
placement options are outlined and reviewed with the parent.
A. If parent agrees and signs the NOREP, the placement begins.
B. If parent disagrees or refuses to sign the NOREP, dialogue continues until consensus about student
needs and appropriate programming is reached.

The Central Greene School District provides a wide range of services for children with
disabilities. We offer learning, emotional and life skills support classes in the regular school
setting with levels of intervention ranging from itinerant, supplemental and full time. We
provide students an education in the least restrictive environment with the help of
supplementary aides and services according to their Individual Education Plan. These
supplementary aides and services could include but not be limited to the following:
Framework for Considering the Full Range of Supplementary Aids and Services (SAS)
Category Examples Collaborative - Adults working together to support students • Scheduled
time for co-planning and team meetings • Instructional arrangements that support
collaboration (e.g., co-teaching, paraeducator support) • Professional development related
to collaboration • Coaching and guided support for team members in the use of assistive
technology for an individual student • Scheduled opportunities for parental collaboration •
All school personnel collaborate in the development and delivery of SAS Instructional development and delivery of instruction that addresses diverse learning needs • Providing
modified curricular goals • Providing alternate ways for students to demonstrate learning •
Providing test modification • Providing alternate materials and/or assistive technology
(e.g., materials on tape, transcribe text into Braille, large print, alternate computer access) •
Providing instruction on functional skills in the context of the typical routines in the regular
classroom • Changing method of presentation • Using reader services • Providing research
based supplementary materials • Providing instructional adaptations (e.g., pre-teaching,
repeating directions, extra examples and non-examples) Physical - adaptations and
modifications to the physical environment • Furniture arrangement in environments •
Specific seating arrangements • Individualized desk, chair, etc. • Adaptive equipment •
Adjustments to sensory input (e.g., light, sound, etc.) • Environmental Aids (e.g., classroom
acoustics, heating, ventilation) • Structural Aids (e.g., wheelchair accessibility, trays, grab
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bars) Social-Behavioral - supports and services to increase appropriate behavior and reduce
disruptive or interfering behavior • Social skills instruction • Counseling supports • Peer
supports (e.g., facilitating friendships) • Individualized behavior support plans •
Modification of rules and expectations • Cooperative learning strategies.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.

Current Board-approved Behavioral Support policy states that positive, rather than negative,
measures must form the basis of behavior support programs to ensure that all students must
be free from demeaning treatment, the use of aversive techniques, and the unreasonable
use of restraints. Behavior support programs and plans must be based on a functional
assessment of behavior and utilize positive behavior techniques. When an intervention is
needed to address problem behavior, the types of interventions chosen must be the least
intrusive necessary. The use of restraints is considered as a measure of the last resort, only
to be used after less intrusive measures, including de-escalation techniques.
Students with disabilities who engage in inappropriate behavior, disruptive or prohibited
activities and/or actions injurious to themselves or others shall be disciplined in accordance
with their Individualized Education Program, Positive Behavior Support Plan and Board
policy.
A student with a disability (except intellectual disabilities) may be suspended for ten
consecutive and fifteen cumulative days of school per school year. Any removal from school
is a change of placement for a student identified with intellectual disabilities. Thus, a
manifestation determination review must be conducted prior to removing the student from
his/her regular school placement. If the behavior is not a manifestation of the student's
disability, school personnel may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be
applied to children without disabilities.
School personnel may remove a student with a disability, including intellectual disabilities, to
an interim alternative educational setting for not more than 45 school days without regard to
whether the behavior is a manifestation of the child's disability, if the child: (1) carries a
weapon to or possesses a weapon at school, (2) knowingly possesses or uses illegal drugs
at school, or (3) has inflicted serious bodily injury upon another person while at school.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
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2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.

Ensuring FAPE

The district has not encountered significant difficulty placing students with disabilities into
appropriate educational programs. Strong collaboration exists among the district, CASSP, and
the IU 1 Interagency Coordinator. This has allowed us to provide a means for accessing
additional community services. The district maintains a positive relationship with governmental
agencies including Juvenile Probation, Children and Youth Services and community mental
health agencies. These collaborative relationships have allowed each agency to assist parents
and students in accessing services to address student and family issues having an impact on
educational placement. There are times that some research and networking must be done, but
we have established a reliable network of professionals that can be accessed when presented
with a challenging case.

Hard-to-Place Students

When the district suspects that a student requires a more restrictive environment, the district will
contact the Intermediate Unit One Interagency Coordinator who will arrange an interagency
meeting through the local CASSP office to include all agencies that provide support to the
student. The IEP Team members will meet to review the IEP to determine if the student's needs
are being met and to make necessary changes and/or recommendations. If the Team determines
that the student can no longer be served in a public school setting, placement options will then be
considered and the district will follow up with making appropriate contacts. In the event that the
placement cannot be secured and that the student has been or will be at risk of waiting 30 days
or more for an appropriate educational placement, the district will report the required information
utilizing the required form to the Pennsylvania Department of Education, updating the information
monthly as needed until an appropriate placement has been secured. Additionally, the district will
report to the Department of Education all students who are on Homebound Instruction or
Instruction in the Home on an appropriate form.

Continuum of Supports and Services
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The district continues to evaluate student needs and special education services available
within the home school district on a continuum for individual counseling to group
counseling to family counseling when appropriate. As more needs are recognized,
additional supports are investigated. The district maintains contacts with other child
service agencies by participating with Interagency Team meetings and trainings as
necessary. The district also participates in meetings from psychiatric hospitals, partial
hospitalization programs as well as residential treatment facilities.

The district maintains an ongoing relationship with the Intermediate Unit One Interagency
Coordinator and meets at least annually to discuss issues and trainings available outside the
district if the district has a specific need. The district is represented at seminars, workshops
and other trainings to improve district program capacity.

Expansion of Services
The district utilizes its contacts within child service agencies to determine what resources a
child may be eligible. The LEA representative or district social worker will work with the
family to complete necessary applications if the student has never been found eligible for
medical assestance. The district makes available the necessary documents to support
eligibility.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.

The district recognizes the following strengths in our special education programs and services:
District Overview:
Central Greene School District focuses on providing a comprehensive education for all students
to become successful critical thinkers as they enter a global society. We provided the necessary
supports and services to meet the needs of all children. We work to minimize the impact of
disabilities and to maximize opportunities for our students to participate in the regular education
classroom. During IEP meetings we spend a great deal of time focusing on the present levels of
performance of each student and believe that the most important decisions of the IEP team are
interventions, specially designed instruction and accessing the curriculum. At Central Greene we
believe the general education environment should be the presumed placement for all students
and removal should only occur if important learning goals and adaptations cannot be achieved in
the general education environment. Central Greene School District data shows an increase of

53
inclusive practices across the district. We are also very proud that the district's special education
services provide for the availability of a continuum of services. We understand as a district that all
students have individual needs that can not be met through one level of intervention or least
restrictive environment. The district is becoming very strong in the aspect of teaming. The team
approach in the MDE and IEP is very crucial, co-teaching in regular classrooms, and district
teaming involving all levels of personnel and parents to plan, implement, and evaluate our special
education programs. Other programs utilized by the district are CHILL, Student Assistance
Program(SAP), Care, Social Work services, and outside agencies when appropriate.
LRE:
Over the last three years the district has made progress in increasing our inclusive practices
across all grade levels. In the elementary, all students participate in the general education
curriculum with small group instruction for intensive instruction except for some life skills and
multi-disabled students. All learning support students in the elementary and middle school are
included in regular education science and social studies. The middle school has 16 co-teaching
classrooms and the high school 37. Because of these program changes and the use of
supplemental aides and services we have made positive gains in our LRE percentages. The
district currently provides special education services within most children's home schools,
including students who have low incident disabilities. The return of the children with autism and
emotional disturbance to the home district has increased the staff's awareness of shared
responsibility for the achievement of ALL students. For those students not able to be served
within their neighborhood school the Director of Special Education works closely with the IEP
teams of students to ensure that FAPE is provided. The director also reviews all new enrollments
of special education students through the IEP process as well as reviews all placement data to
build the internal capacity to best meet the needs of our students.
Staff Development:
During the last three years, Central Greene School District has worked diligently to increase the
knowledge base of all professional and support staff regarding differentiated instruction strategies
to meet the needs of all learners. The district has developed collaborative relationships and
utilized the resources available through the local intermediate unit, and the Pennsylvania Training
and Technical Assistance Network. These resources have been used to provide professional
development for needs identified through cyclical monitoring, parent trainings and needs
assessments. The district also works collaboratively with other districts, local colleges and
universities to address staff development.
Transition:
As a district, we continue to strengthen our transitional services provided to our students. With the
appointment of a Transitional Coordinator we have had more services provided to our students
through job shadowing, in-school job training, setting up mock interviews, filling out job
applications, help students locate jobs. All students complete a transition packet and additional
training with the help of outside agencies.
Parent Outreach:
In the Fall of the 2012-13 school year we adopted a new website through Edlineand recently
expanded to the online grading system. This has allowed better access for parents on the
happenings in each school as well as the district. Teachers have their own webpage which

54
provides vital information for parents. This website also provides information on Chapter 14, 15,
and 16 with links for resources.
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Assurances
Safe and Supportive Schools Assurances
No policies or procedures have been identified.

Special Education Assurances
No policies or procedures have been identified.

24 P.S. §1306 and §1306.2 Facilities
Facility Name
Greene County Correctional
Facility

Facility
Type
Incarcerated

Student
Count

Services Provided By
Central Greene School
District

0

Least Restrictive Environment Facilities
Facility Name
Intermediate Unit #1
Educational Campus at East
Franklin
Pathfinder

Type of Facility
Special
Education
Centers
Special
Education
Centers

Type of Service
Therapeutic Emotional
Support Services
Multi-disabled, Autistic

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)

Number of
Students Placed
19
2
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary SchoolCorfont

Grade
An
Elementary
School
Building

Age
Range

Caseload

FTE

5 to 8

48

0.96

Age
Range

Caseload

FTE

5 to 8

50

1

Service
Type

Age
Range

Caseload

FTE

Learning
Support

7 to 10

50

1

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Itinerant

Learning
Support

Building Type

Support

Service
Type

Itinerant

Learning
Support

Support
Itinerant

Program Position #2
Operator: School District
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade
An
Elementary
School
Building

A building in
which General
Education
programs are
operated

Program Position #3
Operator: School District
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade
An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Waynesburg Central
Elementary School
McCombs

An
Elementary
School
Building

A building in
which
General
Education

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

8 to
11

25

0.5
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Waynesburg Central
Elementary School
McCombs

An
Elementary
School
Building

programs
are operated
A building in
which
General
Education
programs
are operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

8 to
11

10

0.5

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Waynesburg Central
Elementary School
Caldwell

An
Elementary
School
Building

Waynesburg Central
Elementary School

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

8 to
11

25

0.5

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

8 to
11

10

0.5

Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Waynesburg Central
Elementary School
Coldren

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

9 to
12

25

0.5
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Waynesburg Central
Elementary School
Coldren

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

10

0.5

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Waynesburg Central
Elementary School
Churney

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Support
Supplemental
(Less Than
80% but More
Than 20%)

Service
Type
Learning
Support

Age
Range

Caseload

FTE

9 to
12

20

1

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade
An
Elementary
School
Building

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Full-Time
Life
5 to 12 12
1
which General Special
Skills
Education
Education
Support
programs are
Class
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #9
Operator: School District
PROGRAM SEGMENTS
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Location/Building
Margaret Bell
Miller

Grade

Building
Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

Age
Range

Caseload

FTE

11 to
15

20

1

Age
Range

Caseload

FTE

11 to
15

20

1

Age
Range

Caseload

FTE

11 to
15

20

1

Age
Range

Caseload

FTE

11 to
15

20

1

Age
Range

Caseload

FTE

11 to
15

20

1

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #12
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #13
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #14

60
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Age
Range

Caseload

FTE

11 to
15

20

1

Age
Range

Caseload

FTE

11 to
15

20

1

Service
Type

Age
Range

Caseload

FTE

Life
Skills
Support

11 to
15

20

1

Age
Range

Caseload

FTE

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #15
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Location/Building
Margaret Bell
Miller

Grade

Building Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Support
Supplemental
(Less Than 80%
but More Than
20%)

Program Position #17
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
Supplemental
Life
14 to
20
1
which General (Less Than 80%
Skills
21
Education
but More Than
Support
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #18
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School

Building
Type

Support

Service
Type

A building in
which
General

Supplemental
(Less Than 80%
but More Than

Emotional
Support

Age
Range

Caseload

FTE

14 to
21

20

1
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Building

Education
20%)
programs are
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #19 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #20
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #21
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.
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Program Position #22
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #23
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #24
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Supplemental
Learning 14 to
20
1
which General (Less Than 80% Support
21
Education
but More Than
programs are
20%)
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #25
Operator: School District
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Itinerant Speech and 5 to 12 65
1
which General
Language
Education
Support
programs are
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #26

An
Elementary
School
Building

Building Type
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Operator: School District
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Itinerant Speech and 5 to 12 65
1
which General
Language
Education
Support
programs are
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #27
Operator: School District
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Itinerant Speech and 5 to 12 65
1
which General
Language
Education
Support
programs are
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Program Position #28 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade

Building Type

Support

An
Elementary
School
Building

Service
Type

Age
Range

Caseload

FTE

A building in
Itinerant Blind or
5 to 12 1
0.03
which General
Visually
Education
Impaired
programs are
Support
operated
Justification: Even though this teacher carries a caseload with age variance students, the students are seen on
an individual basis.

Program Position #29 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: sq. ft.
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Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Waynesburg Central
Elementary School

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

An
Elementary
School
Building

A building in
Itinerant Deaf and
5 to 12 2
which General
Hearing
Education
Impaired
programs are
Support
operated
Justification: This teacher services children on an individual basis and does not effect age range.
Margaret Bell Miller
A Middle
A building in
11 to
Itinerant Deaf and
1
Middle School
School
which General
Hearing
14
Building
Education
Impaired
programs are
Support
operated

FTE
0.08

0.03

Program Position #30
Operator: Outside Contractor for the School District
PROGRAM SEGMENTS
Caseload

FTE

A building in
12 to
Itinerant Speech
35
which
and
21
General
Language
Education
Support
programs are
operated
Justification: The teacher services multiple grade levels but the students are seen on an individual basis.

0.45

Location/Building
Margaret Bell
Miller/Waynesburg
Central High School

Grade

Building
Type

Support

Service
Type

Age
Range

A
Junior/Senior
High School
Building

Program Position #31 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 6, 2015
Average square feet in regular classrooms: 0 sq. ft.
Square footage of this classroom: 0 sq. ft. (0 feet long x 0 feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
Explain any unchecked boxes for facilities questions: There are no classroom changes.
Teacher provided co-teaching services and when teaching a learning support pull out
class, it is in a room that has already been approved.
PROGRAM SEGMENTS
Location/Building

Grade

Waynesburg Central
High School

A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
which General
Education
programs are

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Age
Range

Caseload

FTE

14 to
21

20

1

65
operated
Justification: Even though this teacher carries a caseload with age variance students, students are educated
within the appropriate age.

Special Education Support Services
Support Service
Instructional Aide
Instructional Aide
Instructional Aide
Instructional Aide
Instructional Aide
Instructional Aide
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Personal Care Assistant
Instructional Aide
Personal Care Assistant
Personal Care Assistant

Teacher FTE

Location
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Margaret Bell Miller Middle School
Margaret Bell Miller Middle School
Waynesburg Central High School
Waynesburg Central High School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Margaret Bell Miller Middle School
Waynesburg Central High School
Waynesburg Central High School
Waynesburg Central Elementary School
Waynesburg Central Elementary School
Waynesburg Central Elementary School

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

Special Education Contracted Services
Special Education Contracted Services
School Psychologist
School Psychologist
Social Worker
Physical Therapy
Occupational Therapy

Operator
Intermediate Unit
Intermediate Unit
Intermediate Unit
Intermediate Unit
Outside Contractor

Amt of Time per Week
5 Days
5 Days
5 Days
2 Days
5 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
Waynesburg Central High School has shown some growth in Mathematics on the PSSA's over the
last three years. We would like to increase this from our last plan.
We need to access current Keystone scores from Spring 2015 and upcoming benchmarks. We are
waiting for the long term results from Accelerated Reader, Fast ForWord, Word of the Week, Study
Island, and other School Improvement Team initiatives that have been implemented over the last
few years. We have seen some improvement in the scores.

District Accomplishments
Accomplishment #1:
Waynesburg Central Elementary School Accomplishments
After the 2010-11 school year Waynesburg Central Elementary School received its second consecutive Keystone
Award. This was achieved by meeting 17/17 targets during the 08-09 to 09-10 school year and the 09-10 to 10-11
school year. WCES also received the Distinguished School Award in the area of Special Education for the 09-10
school year.
2010-11 Reading Data:
The All Student Reading Group exceeded the target of 72% by .3% for an overall Math score of 72.3%. The "all
student group" met or exceeded the expectation for a years worth of growth. From SY08-09 to SY09-10 the
percentage went from 66.3% to 71.5%. From SY09-10 to SY10-11 the percentage went from 71.5% to 72.3%
providing us with an upward trend. The “All Student Group” met the 95% participation target. Not all grades met or
exceeded the target. •Grade 3: 77%. •Grade 4: 76.4%. •Grade 5: 64%. •Grade(s) 4 met or exceeded the standard for
PA Academic Growth. •Grade(s) 5 did not meet the standard for PA Academic Growth. •In Grade 4, all predicted
proficiency groups met or exceeded the standard for PA Academic Growth. •In Grade 5, these predicted proficiency
groups met or exceeded the standard for PA Academic Growth: Below Basic. However, these predicted proficiency
groups did NOT meet the standard for PA Academic Growth: Basic, Proficient, Advanced. All relevant subgroups that
did not meet the AYP target outright, made AYP with the help of a special provision.•IEP subgroup with SH
provision.•ED subgroup with SH provision. •Every relevant subgroup met the 95% participation target.
2010-11 Math Data:

67
The “All Student Group” exceeded the target by 13%. The “All Student Group” met or exceeded the 67% target. The
“All Student Group” met or exceeded the standard for PA Academic Growth. •From SY08-09 to SY09-10 the
percentage went from 76.9% to 80.1%. From SY09-10 to SY10-11 the percentage went from 80.1% to 80%. •The “All
Student Group” met the 95% participation target. All grades met or exceeded the target. •Grade 3: 80.5%. •Grade 4:
79.5%. •Grade 5: 80%. •Grade(s) 4 met or exceeded the standard for PA Academic Growth. •Grade(s) 5 did not meet
the standard for PA Academic Growth. All grades met or exceeded the target. •In Grade 4, all predicted proficiency
groups met or exceeded the standard for PA Academic Growth.
•In Grade 5, these predicted proficiency groups met or exceeded the standard for PA Academic Growth: Below Basic,
Basic, Proficient. However, these predicted proficiency groups did NOT meet the standard for PA Academic Growth:
Advanced. All relevant subgroups that did not meet the AYP target outright, made AYP with the help of a special
provision. •IEP subgroup with SH provision. •Every relevant subgroup met the 95% participation target.

Accomplishment #2:
Margaret Bell Miller Middle School
From the 2011-12 school year to the 2013-14 school year MBM made strides across the board with
it's improvements. Our participation was once again at a stellar level achieving a percentage above
93%. Through these three years MBM achieved very good scores across all areas. For this three year
period MBM averaged a very high status of 70 percent proficiency in Reading and a remarkable 74
percent proficiency in Math.

2011-2014 Reading Data:
From 2011-14 we had focused heavily on making strides in our economically disadvantaged
subgroup. We had a 52.5% passing rate for all economically disadvantaged students in 2011-12 and
by 2013-14 we had raised that percentage to 56.8%. We attributed this success to our data teams
and their tireless efforts spent in our team and grade level discussions and data analysis. Data teams
analyzed testing scores from previous PSSA Tests, Study Island Benchmarks and our new Grade
Testing benchmark. students would be given. Our overall scores for AYP and the new school
performance profile reflected these attributes.

2011-2014 Math Data:
From 2011-14 our students in the economically disadvantaged subgroup saw a low point with a
52.7 percent passing rate, but by the end of this period we had achieved a 59.9% passing rate which
had been consistent with other very successful years and their PSSA Scores. In another subgroup,
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MBM’s IEP students finished in 2014 with a 26.5 passing rate which was the highest it had ever been
before. Our success was due to our teachers who took full advantage of their data meetings and
analysis of all the benchmark testing. Our overall scores for AYP and the new school performance
profile reflected these attributes.

Accomplishment #3:
Waynesburg Central High School

The most recent School Performance Profile for Waynesburg Central High School reflects a score of
75.3, placing us in the proficient category. The following areas were noted as strengths for our
building:



Indicators of Closing the Achievement Gap - All Students
o Science/Biology
Indicators of Closing the Achievement Gap - Historically Underperforming Students
o



Indicators of Academic Growth/PVAAS
o
o
o



Mathematics/Algebra I - Meeting Annual Academic Growth Expectations
Reading/Literature - Meeting Annual Academic Growth Expectations
Science/Biology - Meeting Annual Academic Growth Expectations

Other Academic Indicators
o
o
o



Science/Biology

Cohort Graduation Rate
Attendance Rate
Advanced Placement, International Baccalaureate, College Credit

Extra Credit for Advanced Achievement
o

Percent 3 or Higher on any AP Exam or 4 or Higher on any IB Exam
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District Concerns
Concern #1:
Consistent implementation of inclusion and co-teaching strategies to raise student achivement for all
students.
Concern #2:
Consistent implementation of core curriculum across the grade levels and departments, which must
be aligned to the standards.
Concern #3:
Consistent implementation of Differentiated Instruction for students at all levels.

Concern #4:
Consistent implementation and identification of remediation and enrichment activities for all
students.
Concern #5:
Continue to implement and utilize data to make instructional decisions for all students.
Concern #6:
Transition of students from grade level to grade level, class to class, school to school and beyond
must be more systematic and based on individual needs.
Concern #7:
Collaboration among adminstration, teachers, parents and staff must strengthen Pre-K to post
graduate.
Concern #8:
Professional development in Literacy for all staff, parents and community is crucial. Creating a
connection and understanding to speaking and writing is crucial.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
Consistent implementation of Differentiated Instruction for students at all levels.
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Consistent implementation of inclusion and co-teaching strategies to raise student
achivement for all students.

Professional development in Literacy for all staff, parents and community is crucial.
Creating a connection and understanding to speaking and writing is crucial.

Systemic Challenge #2 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
Aligned Concerns:
Continue to implement and utilize data to make instructional decisions for all students.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Indicators of Effectiveness:
Type: Annual
Data Source: H.E.A.T. Rubrics for Teachers
Specific Targets: H.E.A.T. scores - performance

Strategies:
Differentiating Instruction
Description: Empirical validation of differentiated instruction as a
package was not found; however, a large number of testimonials and
classroom examples of positive effects have been reported. (Sources:
Learning Styles: Concepts and Evidence,
http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf ;
Learning Styles, http://en.wikipedia.org/wiki/Learning_styles#cite_note33 ; WWC: Assisting Students Struggling with Reading: Response to
Intervention and Multi-Tier Intervention in the Primary Grades,
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.
pdf Differentiated Instruction Reexamined,
http://www.hepg.org/hel/article/499; Investigating the Impact of
Differentiated Instruction in Mixed Ability Classrooms,
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf )
SAS Alignment: Instruction

Implementation Steps:
Training Administrators to Utilize the H.E.A.T. Walkthrough
Description:
Sign-in sheets and Rosters
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Start Date: 6/4/2012

End Date: 6/30/2013

Program Area(s): Professional Education
Supported Strategies:


Differentiating Instruction

Training Teachers in H.E.A.T. Instruction
Description:
Sign-in sheets and rosters
Start Date: 8/23/2012

End Date: 8/23/2013

Program Area(s): Professional Education
Supported Strategies:


Differentiating Instruction

Building Administrators Utilize the H.E.A.T. Assessment
Walkthrough Tool
Description:
H.E.A.T. Walkthrough Reports for Teachers
Start Date: 8/27/2012

End Date: 6/28/2016

Program Area(s):
Supported Strategies:


Differentiating Instruction
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Goal #2: Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust instructional
practices.
Indicators of Effectiveness:
Type: Interim
Data Source: Common Assessments
Specific Targets: Students will be administered a common assessment across
grade level

Strategies:
Common Assessment within Grade/Subject
Description: WWC reports the effective use of data can have a positive
impact upon student achievement; using common assessments to inform
teacher practice is one such use of data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?)
Teacher Moderation: Collaborative Assessment of Student Work and
Common Assessments provide detailed looks at the development and use
of common assessments. (Sources:
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006)
Results Now: How We Can Achieve Unprecedented Improvements in
Teaching and Learning. Alexandria, Va.: ASCD.) Resource:
http://effectivestrategies.wiki.caiu.org/Assessment
SAS Alignment: Assessment, Instruction

Implementation Steps:
Teachers Identify Common Grade Level Assessments
Description:
Copy of grade level assessment
Start Date: 1/16/2013
Program Area(s):
Supported Strategies:

End Date: 1/16/2014
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Common Assessment within Grade/Subject

Administer Grade Level Assessments
Description:
Student Grades
Start Date: 1/17/2013

End Date: 6/30/2016

Program Area(s):
Supported Strategies:


Common Assessment within Grade/Subject
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start
8/23/2012

Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.

End

Title

8/23/2013

Training Teachers in H.E.A.T.
Instruction

Person Responsible
Curriculum Director

SH
2.0

Strategy #1: Differentiating Instruction

Description

S
1

EP
150

Sign-in sheets and rosters
Provider
Building Administrators

Knowledge

Teachers were introduced to the components of the H.E.A.T. Walkthrough assessment tool.

Supportive
Research

Differentiated Instruction

Type
School
Entity

App.
Yes

Designed to Accomplish


Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.

For school and district

administrators, and other
educators seeking leadership

Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.

For classroom teachers, school
counselors and education
specialists:
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roles:


School Whole Group Presentation

Training Format



Classroom teachers

Participant Roles




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Follow-up Activities

Creating lessons to meet
varied student learning styles

Evaluation Methods

Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer

78

Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
No signature has been provided
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Board President
No signature has been provided
Superintendent/Chief Executive Officer

